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Abstract 

Background:  

Instructional materials for vocational schools encounter distinguishing features; it manages to take on the English 

for Special Purposes (ESP). This research was carried out to seek the data of teaching materials for Vocational 

Schools in Indonesia. It used a survey procedure to gather the English teachers’ perspectives. It stressed the 

Translation skill.  

Methodology:  

A survey design was utilized to gather the data. With a Purposive Sampling Technique, it involved 30 vocational 

English teachers in Sumatera Utara Province. A set of questionnaires was administered to gain the perspective of 

English teachers about the translation materials and teaching process in some Vocational Schools. It used a Likert 

Scale to determine the values responses of samples. 

Findings:  

Data gained indicated that 52.45 % of respondents agreed with the teaching material, and 43.10 % strongly agreed 

with those. Only 4.45 % of respondents strongly disagreed with those topics. Data analysis showed that the 58 

elements in the Subject of Translation in ELT had covered the teaching materials in Vocational school. 

Conclusion:  

It concluded that translation is a fundamental element of the instructional system in English as a foreign language 

in Indonesia. Based on this notion, the Vocational English teachers in Indonesia should be trained to consider the 

appropriate ways of translating by knowing the theories and practice of translating within English teaching 

material. 
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1. INTRODUCTION 

Intensive research on the English lesson as a compulsory subject in Vocational Schools 

is needed to conduct for seeking the data of pedagogical perspectives, teaching materials, and 

the problems of language learning at the Senior Vocational School level. This study was carried 

out to seek the pedagogical perspective of English teachers in vocational Schools based on the 

survey research. When two communities of speakers with different languages and  do not 

comprehend each other would like to communicate both in spoken and written mode, they may 

utilize translation (Chistova, 2019; Yenkimaleki & van Heuven, 2018). In many nations, the 

establishment of the utilization of translation in the teaching of foreign language setting in 

higher education designed at preparing the candidate language teachers for their possible 

prototypical profession, as well as directing the candidate foreign language teachers to be able 

to use translation as a method of foreign language teaching efficiently   (M. A. Thawabteh, 

2009). A pedagogical study of discussion interpreting emphasizes the urgent of the interpreter 

need to involving and not involving interlocutors; this idea is also true with the foreign langue 

learners’ consideration in the instructional process (Arbain, 2020; Havnen, 2021; Maulana et 

al., 2020).  

More than 30 years ago, the consideration of the pedagogical paradigm, that originated 

from the Direct Method of the instructional process, further repressed the role of Translation 

in Language Teaching (TILT) (Kelly & Bruen, 2015). Several pedagogical translations have a 

big impact on the teaching materials for English as a foreign language (David et al., 2019; 

Hernández-Ching, 2019; L Pintado Gutiérrez, 2021). Furthermore, the unclear function of 

translation role in the Vocational Schools in Indonesia, this research was carried out to find the 

teachers’ perspective and its implication to translation pedagogy and teaching materials.   

Many studies have revealed that translation pedagogy now has to shift from old ideas 

and adopt the cultural and linguistic knowledge in real-time communication’ (Blum & 

Hofeneder, 2020). “Theoretical assumptions can only be arrived at through research”, which, 

can contribute to the development of new pedagogical tools (M. Thawabteh, 2017). New 

models make the unfolding research and pedagogical translations (Bowker, 2008). Adaptation 

to the present use of tools for teaching English with the future developments of the research 

agenda. Furthermore, the insignificant design has made the translation pedagogy in reverse not 

moving forward to new models (Heywood & Harding, 2021). New models of teaching 

practices for translation shift from the know-how and non-contextual texts perspective which 

has made the translation class a word-to-word caption. Thus, New models take the involved 
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elements in pedagogical translation; a student center orientation, the use of IT, and cultural 

exchanges (Blum & Hofeneder, 2020). Endeavors with a more elaborative objective coming from 

software manufacturers, the translation industry and academia have tried to assess or analyze 

available translation workstations (Alonso Jiménez & De-la-Cova, 2014).  

Based on the ideas of creating the pedagogical translation with a more deliberate 

teaching model, this study applied an integrated perspective. Content and language integrated 

learning refer to a wide variety of pedagogical perspectives entailing double center on both 

lingual and substance constituents  (Czura, 2020). Some experts put forward the immediate 

direct use in constructing foreign languages (Carreira, 2018; Siregar, 2019; Thi & Pham, 2017). 

Some experts in quite different contexts investigating the issue. Research on existing problems 

caused by teacher behavior changes can trigger further research by the context of the problem. 

Foreign language teachers should realize the importance of students’ utilization of translation 

in the process of language teaching and learning in primary, secondary and higher educational 

levels and in the same time help the leaners to improve their English competency (Ducar & 

Schocket, 2018). 

Translation in English class as a foreign language often takes attention and time 

allocation in Indonesia. Such as translation often makes the English class more focused on 

helping learners to understand the reading texts.  Moreover,  the functions of translation in the 

teaching and learning process of a new language have gained more considerable evaluation 

within the last decades (Gutiérrez, 2018). The translation is regarded as a tool to communicate 

among different cultures involving experts on this more getting attention notion. Recently, 

more discussion has been given to the academic organization related to the progress of 

translation (Kafi et al., 2018). Present discussion among the process of acquiring a second and 

foreign language, language instruction as well translation disciplines seem not to be very well 

established (Colina, 2002). Because the translation is essentially a multifaceted study, the 

vision of pedagogical translation is regarded to be a notion from other disciplines to gain its 

construct in terms of theory and pragmatics.   The discussion of many notions of translation 

within foreign and second language teaching and learning has become a new paradigm within 

the context of foreign and second language teaching and learning issues among foreign 

language educators with the sense of new adaptation in applied linguistics studies   (Bell & 

Lygo-Baker, 2019; Bi, 2020; Bruen & Kelly, 2017). 

From the international perspective, people all over the world are learning English at 

school and other formal institutions to have a better job and to function in the academic context.  

English becomes a school subject and is required to own a bargain in the job position. It occurs 
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as high unemployment exists and English mastery is much appreciated in the workplace, 

business, and tourism. Not surprisingly, the present notions and ideas on the teaching and 

learning of foreign language teaching especially English are gaining more attention from 

language instructors, researchers, policymakers.  Some foreign language teachers face 

problems with selecting the material, developing teaching and learning movements.    (Raynesa 

Noor Emiliasari, 2019). With the more attention and realization given to the need for English 

in international communication, foreign language instructors face difficult work to prepare and 

develop teaching material that suits international demand  (Galloway & Rose, 2018). Foreign 

language teachers and foreign language researchers should build more understanding and 

comprehension of the material needed for international content and contexts to be used in the 

classrooms.  (Stephenson & Hall, 2020). Foreign language educators and researchers are trying 

to build more educational frameworks for this context of international demand    (Smith, 2021). 

 In Indonesia, the utilization of translation motions in the English teaching and learning 

process is real. This fact is supported by the Professional English Teacher Program's facts 

indicated that most of the teachers use translation during the process of teaching and learning. 

But to some extent, their use of translation is sometimes misleading. Some vocational English 

teachers who have joined the Professional English Teacher Program have been found making 

an incorrect use of translation during their practice teaching; for example, when they are going 

to call the roll, they say, "Let's take absent"; it is from the translation of "Sekarang Ibu mau 

ambil absen kalian". Another teacher translated "Faithfully yours" in the closing section of a 

formal letter into "Diriku yang setia". The previous examples make the translation skill of 

English teachers for Indonesia’s Vocational Schools need to redesign. 

Students’ utilization of English in the context of foreign language teaching in   

Indonesia is quite imposing for the government to decide    English to the national assessment. 

Thus, Rasman (2018) reported that the English instructor in Indonesia is facing problems in 

speaking in English with the English learners in their classroom. A description of English class 

shows that they are only giving a lengthy explanation on grammar with very limited real 

English conversation,  Teaching  and learning process with low quality, correct the students' 

mistakes and make misapprehension (Nasir et al., 2019). 

In recent years, partnerships in education were established by having collaboration 

between schools and universities on participated teaching and action research collaboration. 

The outcome of the collaborative research is in form of suggestions to the school, and the 

universities to utilize more considerable views on the practice of English language teaching at 
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school and universities (Eickhoff & De Costa, 2018). The idea of translanguaging which 

acknowledge the existence of students various background: their culture, their language might 

help motivate the students to the foreign language they are studying; letting the students speak 

sometimes in their mother tongue and then speak that expression in English will add on their 

spirit in the teaching and learning process. This motivates the students to correlate what they 

already have and what they would learn. This in turn is expected to build the number of 

vocabularies they are learning to function well in the target language being learned  (Illman & 

Pietilä, 2018).  

Based on this situation, in the English Educational Study Program Curriculum (EESP) 

curriculum, the need for a subject focusing on the competency to train prospective teachers to 

translate English teaching materials that they are going to translate is urgently needed. 

Therefore, this study sought to determine vocational English teachers' perspectives on the 

teaching material for The Subject Pedagogical Translation in ELT. 

For teaching translation for Pedagogical Purpose in the classroom, students in English 

Educational Study Program in North Sumatra who are prospective English teachers should 

have English and Indonesian translation skills and commands. English teachers need to apply 

linguistic competence because translation is a teacher's foundation in teaching the language of 

a language to study a text and interpret a message in a language that is translated into a foreign 

language. 

2. METHODOLOGY 

A Survey Research was applied to seek the Perspective of English teachers on 

translation skills, teaching materials and pedagogical aspects of Vocational Schools. This study 

by using a survey is regarded as gathering data from individuals or groups by which answers 

to the questions are gained. This design permits various methods of involving sample 

population and sample, gain data, and use a number of data collection techniques. Survey 

design may utilize several quantitative study ground plans (e.g., utilizing questionnaires with 

number scale elements), qualitative study ground plan (e.g., utilzing open-ended 

questionnaires), or the two ground plans (i.e., combined techniques) (Ponto, 2015). The three 

basic goals of survey research are description, ex- planation, and exploration (Brommage, 

2006). 

It took 30 English Teachers of vocational Schools in North Sumatra with the Purposive 

Sampling Procedure. It means the samples have experience in practice pedagogical translation 

in vocational schools for many years and have the professional position to fill the instruments. 
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In vocational schools, during collecting the data in the field, the researcher had the teachers 

give the responses to the administered questionnaires. The questionnaire that was used to 

collect the data had the 58 elements that were responded to by the 30 samples. The 

questionnaire has nine areas, namely a) translation viewpoint b) translation grounded on 

pedagogical purpose viewpoint, c) teaching process of translation purpose perspective, d) 

community relation, e) instructional relation, f) Apparatus and origin of instruction, g) 

publication and dispersion, h) Classification of knowledge of translation depend on English 

teaching purpose, and i) Themes of Translation depend on English teaching purpose, in 58 

queries. The data analysis technique used was the Likert Scale from 1 (strongly disagree) to 5 

(strongly agree).  

3. FINDINGS 

Out of the three (3) facets in the questionnaire of the requirement of level analysis, there are 59 

elements which had been responded by the 30 informants of Vocational English Teachers’ 

Perspective on Teaching Material for Pedagogical Purpose in the Translation in ELT Subject. 

Data obtained put into a Likert Scale, the results are made from diagram 1;  

 
Diagram 1. Percentage of Vocational English Teachers’ Perspective on Teaching Material for Pedagogical Purpose in the 

Translation in ELT Subject 

 

Diagram 1 shows the percentage of Vocational English Teachers’ Perspective on 

Teaching Material for Pedagogical Purpose in the Translation in ELT Subject prospective 

teachers of English from the vocational English teachers’ points of view of the 58 elements in 

12 areas and 3 facets of the materials, from 30 respondents, it indicated that 52.45% of the 58 

elements are important for the learners or prospective English teachers. Furthermore, 43.1% of 
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the 58 elements are indispensable and only 4.45% of the 58 elements quite agree. Next, none 

of the 58 elements given is unnecessary from the perspective of the respondents.  This means 

student’s necessities in the perspective of the respondents are following what is tied in the 

analysis of the demands of the translation teaching material depend on English Teaching on 

Purpose. Thus, the overall aspects contained in the questionnaire have to be put in the 

translation learning text to be planned and established for they are regarded important in the 

participants’ point of view. 

All of the respondents also are in the opinion that the translation materials to be learned 

at the translation in ELT Subject should incorporated topics base on Vocational School English. 

These vocational English teachers, realizing that 9 broad areas are compromising 35 sub-areas 

of vocational schools suggest that some materials represented English in vocational or English 

for Specific Purposes should be covered in the learning resources. These are very important 

because the nature of translating materials in general English is quite different from English 

for specific purposes, they suggest. 

 

4. DISCUSSION 

Referring to the data obtained which show 52.45 % of respondents agreed with the 

current teaching materials of English lessons for vocational schools, and 43.10 % strongly 

agreed with those. Only 4.45 % of respondents strongly disagreed with those topics. Data 

analysis showed that the 58 elements in the Subject of Translation in ELT had covered the 

teaching materials in Vocational school. It means that only the teaching-learning procedures 

and techniques should be designed to a better one. In the survey, samples were asked about the 

role of the linguistic aspects in detail in the source language and target language. Respondents' 

ideas concerning the mastery of educational terms in the source language and target language. 

English teachers were asked about terminologies of Vocational Schools materials in the 

classroom in the source language and target language. Thus. questionnaires probed the samples 

thought about the cultural understanding of the source language and target language in general. 

Respondents in data obtained have given the real condition of translation skill and 

teaching materials of Vocational Schools in North Sumatera Province. It showed that it 

indicated that 52.45% of the 58 elements are important for the learners or prospective English 

teachers. Thus teachers who strongly agreed with 58 elements are 43.1%. Data analysis 

indicated that the “students need analysis” has been the main priority in selecting the teaching 

materials for the English Subject in Vocational Schools. Since the English Subject function in 
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Vocational Schools as Adaptive Lesson; that is helping the students find the knowledge about 

techniques and Business Administration that written in English to help the students enlarge 

their vocational education, so translation practices should be emphasized. Thus, English is the 

additional text for students to deepen their understanding and comprehend reading materials 

about skills and technology improvements in vocational education. English instruction in the 

vocational program, especially in the secondary program, can be regarded as the English for 

Specific Purposes (usually addressed ESP) domain (Mahbub, 2018). English in Vocational 

Program falls into the category of English for Specific Purposes (ESP) with regarded as the 

perspective to foreign language instruction positioning to fulfill the demand of specific students   

(Muliyah & Aminatun, 2020).   

English as a medium to add the students' knowledge about technical and business 

materials. We know that the internet has created many advanced knowledge and skills in many 

parts of modern life. Information and Communication Technology provides some features that 

make human interaction and industry growth very fast. This phenomenon supports the English 

for Specific Purposes (ESP) materials for Vocational Schools need tremendous improvement.  

English for Specific Purposes is considered to have exact features, that usually utilize 

and elements feature that is probably based on specific conditions. English for Specific  

Purposes is built is to fulfill special demand of students; English for  Specific Purpose utilize 

the underpinning ground plan and motions of the subject they serve (Susilowati, 2008). English 

for Specific Purpose is central to the linguistics (structure, sentence, register) psychomotor, 

texts and genre suitable to this activity (Huang & Foreign, 1998). English for Specific Purpose 

is a viewpoint to language instruction where all conclusions to the subject matter and strategies 

are considered on the students’ motives for studying (Mayhew et al., 2020). Another significant 

strategy is to focus on students' activities to achieve vocabularies related to the setting of ESP 

they studying.   (Cahill et al., 2009). Data obtained in this research has shown that teaching 

materials for the Subject of English in a Vocational school need a specific theme. Since 

Vocational Schools' nature is different from Senior High Schools, the teaching materials for 

English lessons in Vocational School should be suitable with the English for Specific Purposes 

(ESP). Respondents defended their opinion that the themes of translation depend upon English 

Teaching Purpose in Vocational Schools. 

Respondents agreed that the English for Specific Purposes (ESP) materials cover digital 

machinery, energy, and business are electronic and computer integrated tools. Digital should 

be attached to the English Subject for Vocational Schools. Digital knowledge has been 
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extended to many sectors, and digital technology opportunities will grow faster and faster. As 

a result, the students will compete with others to seek jobs requiring computer and digital 

technology competencies. English Subject which prepares students to study the computer and 

digital technology for Automotive, Machines and Business Management should be vital for 

Vocational Schools.  

Respondents also think of the future of the English Subject as a medium to improve 

students' knowledge and skills, not only in English in general, but a tool to sharpen their 

technical understanding of students' dispensation. It implies that the English teachers in 

technical and business Vocational Schools should add extra materials from the internet and 

online journals, booklets, brochures and fliers that contain the new advanced technology 

information.  

The vocational English teachers recommended that the Translation subject materials in 

the English Educational Study program are related to the nature of the vocational school that 

they are teaching. They also admit that the material should be packed within the curriculum 

approach, namely, the functional Approach. For these reasons, the materials are in the English 

Curriculum framework but integrated with English for vocational context.   

Even though this research reached the Vocational Schools teaching-learning process 

for English subject, but it has three limitations: 1). it has a small sample, 2). it only made 

survey research without any treatments, and 3). the integrated English Curriculum was not 

applied in the study. For further study, it needs to consider the 3 weaknesses of this research.   

 

5. CONCLUSION  

Considering the results of the research, some conclusions are drawn. First, the English 

teachers who strongly agreed with 58 elements of translation skill and materials for Vocational 

Schools are 43.1%. A translation syllabus is a fundamental part of the English instructional 

system in English as a foreign language in Indonesia.  

Second, the appropriate ways of translating by knowing the theories and practice of 

translating within English teaching material are needed. Consequently, the English Educational 

Study Program curriculum, which produces these teachers, should provide these Subjects. The 

translation should provide the preparing condition to the candidate teachers to use translation 

to translate materials in vocational schools. 

Some suggestions are offered based on the conclusion. First, the lecturer should 

consider selecting and designing material relevant to the material taught for prospective 

English teachers. Second, it is suggested that all the heads of the English educational study 
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program integrate translation materials based on English for teaching purposes. Third, the next 

researchers can utilize the study's result to the standpoints for the next similar study. The 

possible next research issues are on the themes, techniques, assessment, and testing of 

translation materials based on English teaching purposes. 
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